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Oil.A.PlER I 
IIfTRODUOfIOB.AID REVIEW OF 
liSLAfED LI!fERAfURE 
fhis study ot the needs of dull normal boys is a com-
panion to one along parallel lines in the .oase of the dull nor-
mal girl. !be purpose ot the present thesis is to disoover what 
oom.'1lon remedial measures, if any, were used by different psyoho-
logists to foster the healthy adjustment of dull normal boys re-
ferred to the IDyola. Oenter for Guidance and Psychological Ser-
vioe. There are man,y reasons for choosing to perform this type 
of study w1 th the dull normal group. ~ey const! tute a fair17 
homogeneous group, along one dime:asion at least. Further, the 
dlffioUl ty whlch they have in common is such a baslc one that 1 t 
could be expected to manifest ltself 1n almost any environment. 
As a group they const1 tute a rather large part of our 
population. Estimates vary as to the actual percentages. 
Wechsler olasses those indiViduals vtlth IQ rating of between 
eighty and ninety on lils intelligence scale as dull normal, and 
oalculates that they will oomprise 16.1 per cent of the general 
1 
2 
• 
population.l Porteus 01 tes tour stud1es using the stanford-Bine; 
on large random populat1ons where the group with IQts between 
seventy and eighty-five ranged from ten to fifteen percent of th, 
respeotive samplea. 2 In Terman's standard1zat1on data on the 
stanford-Binet, approXimately nine percent of his 2904 subjeots 
reoeived ratings between seventy-five and eighty-four.' 
In add1tion to the faot that their number is signifi-
oant, their plight is demanding. file average ohild oan be ex-
pected to adjust well in the normal sohool program sinoe the cur 
rioulum 1s geared to his a.bility. The speoial sohools institu.t6 
tor the mentallY defioient ohild proVide adequate oare for some 
of them and at least are posit1ve signs that their d1ffioulties 
are reoognized within our eduoat1ona.l struoture. &1t the dull 
normal ohild must plod along, depending on the chance. of falling 
heir to an understanding and sympathetio teacher eaoh year and 
rarely, if ever, tasting SUccess. For the sohool admin1strator, 
he presents a dilemma. If he is kept with his age group, he 
soon sinks to the bottom of the olass. It he is kept baok a 
lDavid Weohsler, !1he Measurement or Adult J8tell1Benii 
third edition f llq,l timore, 1he'"W'tlI!a.ms ana fillHns . Oompany , -l!i~ 
p. 40. 
2Stanley D. Porteus t ~he Praotice of Olinical Psyoho-logy, New York, Ameri can Book Oompany,. ~4I, p. 4"t54. r 
'Letd.s M. Terman and Maud A. Merrill Mea.sur1!'f Ietel-
ligence, Oambridge, Houghton M11'f'l1n Oompany. i957, p.. ' 
year or two, he 1s oompared w1 th children younger. genera.ll3r 
smaller, and most frequently qUicker at leaming than he 1s. 
When placed in a speoial olass for mentally deficient children. 
his near nomal abilities are not developed, his morale is daa-
aged. and his initiative declines. 
Few studies in the 11 terature deal specifically w1th 
the dull normal group. 1he majority of textbooks g1ve at most a 
cursory referenoe to their situation and mention that they need 
speoial oonsideration. 
Kanner devotes a few pages to problems arising trom 
intellectual inadequaoy. In his oonsideration of the matter, 
he lumps together all those "inoapable of satisfaotoxy perform-
an~e oommensurate with their ages. a4 Be then desoribes their 
predioament and speaks of the benefioial effeots of speoial 
olasses and speoial teaohing. He remarks that the greatest 
problem is .presented by the diffioulties whioh the parents have 
in acoepting their childrents l1mited oapacities. 
With respect to children \l1th dull normal abiliti&S, 
Lou:it1t says, "!Cbs l'.I'lB.l1agement of this prOblem, when 1t !! unco,,-
21108.te-1 ~ th others, is primarily educational and therefore 18 
, F ___ 
4Leo Kanner,' M.D. Oh1ld PSIOh1at~ second edition, 
Springfield, Illinois, Oharles'd. 1*.tiomas, 1~, P. 546. . 
4 
most satisfaotorily handled by the SOhool. n5 He then goes on to 
suggest speoial classes and indiVidualized asslgnments. 
Lester and Allce oro'!;'Ve mention that secondary school 
is partioularly' diffioul t for dull normal ohildren. The voca-
tional sohools t orig1nr:llly intended for the non-boak-minded, are 
often well populated With boys of average mentality who are ad-
verse to aoademic studieS and desire vooational training. When 
the dull normal :finds himself in such a group he is again sub-
jeoted to frustrating oompetition and is likely to develop un-
hea~hy attitudes resulting in adult malad~stment and delin-
quenoy.' 
Shirley approaohes the problem of slow-l~1ng ohil-
dren with less emphaSis on the aoademlc aspects. Be polnts ~t 
that they are likely to be misunderstood ohildren whose self-
confidenoe and family rela~1onsh1ps are shaken beoau..cH~ their 
elders forced them to oompete ~v1th normal and superior ohildren. 
He suggests vocational schools if seoondary sohoollng 1s desired 
and maintains that their .'lohievelllents should only be oompared 
with their own potential as revealed by an individual intell1. 
5e• ;~';, Louttit, Olinioal Pszch0loQ, llew York, Harper 
Brothers t 1941, :Ii /I 242. "X:;aIIos no;; Iii 'the original. tt 
6Lester and Alioe Crow, Mental Ylt.P:ene in SChOO, ana 
Home lAffb Jew York, McGraw-Bill Book ~oI!q>any, 1'§42, p. or:-
· , 
genoe test.7 
Shirley emphasizes therapy in terms of emotional ne$4.a 
He 11sts the follovdng: affeotion, seouri ty, aooeptanoe ae an 
indiVidual, selt-respect, aOhievement, reoognition, independenoe 
and author! 1:1'. In the case of the dtlll normal, he maintains 
that muoh attention should be devoted to finding the means to 
satiefy the ohild's need for aohievement since the ordinary waT8 
of fulfilling this need are denied him.a 
Griffin f Iayoook, and Line also oonsider the person-
ality development of ohildren in terms of needs. They list var-
tous pby'siolog1oal, sooial, and self (ego) needs. Under soc1a1 
needs they inolude, need for status, approval; need for affeo-
tion; and the sanse of belonging or being like others. Among 
the self needs, they mention needs for self-respeot, success, 
dominanoe, new experiences, harmon.y or integration, and sponta-
ne1ty.9 
!heae authors devote a oomparatively lengthy section 
to the problems of children with limited mental ability and p~e­
sent a sympathetic evaluation of their circu:nstanoes. In addi-
Hew York, 
7Hn1e F. Shirley, :PS~Ohia!rl :for the Pediatrioian. 
Oommonwe<llth .Fund, "r4a. pp. '2n1-m. .. , 
a'~1d., pp. 50-58. 
9G:r.1tf1n, w'lcock, und Ia.ne, Mental ~~1.ene'l A Manual 1:.9£ f.eaoher~. NEWI Yo:rk~, Ameli can Book 00.', 194~ PP. ".L7'=2I. 
• 
tion they inolude some ver.1 praotioal suggestions for helping 
the ohild utilize his limited ca.pacities to their fullest. fhey 
mention that any methods used 1n working with the ohild must in-
crease his sense of self-worth. ~e seotion on dull normal 
children oloses with suggested methods of interpreting them to 
their parents in a manner caloulated to enlist parental ooopera-
tion.10 
An independent study by Iayoook attempted to oompare 
the adjustment of fifty-one ohildren of superior abilities with 
the adjustment of fifty-one ohildren of inferior mental ab111-
ties in a. normal school setting. He found that the inferior 
children were Significantly more maladjusted in these areast 
violations of general moral standards; transgressions against 
authority; violatiOns of school standards; diffioulties with 
other ohildren; and undesira.ble personality traits. He oonolud-
ed that the feeling of inferiority and the children's efforts to 
oompensate for this feeling were the most important causes ot 
the maladjustments. U 
Among eduoational sources, Baker's article in the YVQ,I;-
book of the National Society for the Study of Eduoa:t1on was help. 
Tl 
lOt-bid., pp. 113-1'4. 
llstephen R. Layoock. n Adjustments of .Inferior and 
SUperior School Oh1~dren, It J~nal .2! Soq1al x:sloholoQ, 19'3, 
Vol. IV, PP. 355-360. 
7 
• 
ful. His oontributions will be disoussed in the analysis of 'fih 
reoommendations.12 
!he above references reveal the reoognit10n of the 
problems dull normal ohildren encounter and they oontain some 
usefUl. suggestions for their welfare. !i?he present study plana 
to go further in the examination of detailed plans of meeting 
their needs. 
!!'he method adopted for this study is not unlike that 
employed by fyson in a muoh larger field. He attempted to alas 
sify the suggestions published in mental hygiene books. B1noe 
the suggestions he abstraoted from these books dealt w1th men-
tal health in general, his olassifioation soheme was neoessari 
different from the one used in the present study .13 
, ... 
l2Harry J. Baker, ff fbe Psyohology of Ability Groups 
~nd Implioations for Instruotional Differentiation," ~e !I'hirtf .... t:,1t'th learbook .2! the Na:t1ona,l 8001et* for stu4.1 of ~uoa>!,on! iJloominiEon, Pii5!io Sonoo! PUol!s iiig oompany-;J.936, 
pp. 143-I,1. 
13Robert !ryson, tJOtlrrent Mental Hygiene Pra.oi;ioe lJ , 
J:ournal .2! .Q,!.1n1oal; :f,syohol0&,V. Jan'tlary, 1951, PI'. 4"'95. 
• 
OBAPflR II 
DfHOD OF SEOTJRING DAfA 
The materials used in this thesis vvere drawn from case 
reports in the files of the Loyola Center for Guidanoe and Psy-
ohologioal Service. !ne intake and testing prooedure at the 
Guidance Center 1s like that of similar agencies. In the case 
of a juvenile client, the parent generally 1n1 t1at68 contact for 
the client. In the preliminary vis1t with the parent, the fam-
ily baokground, and the ph,ysioal, social, and eduoational h1storJ 
of the ohild is obtained. Following the case history, the pST-
ohologist meets the ohild and, after establiShing :rapport, be-
gins the examination with an indiVidual intelligenoe test. 
Iater sessions are devoted to aohievement and personality test-
ing where indioated, and counseling sessions for the olient and 
parents. 
When the psyohologist is oonfident that he has suffi-
cient information to understand the ohild and his 8i tuation, he 
begins wr1 t1ng the oomprehensi ve report. this report oontains 
testing results, school history, developmental history and med-
ioal taots, and available data on the sooial baokground. After 
these more detailed and tec~1oal parts are set forth, the psy .. 
S 
9 
• 
cholog1st reoap1tulates his findings in a non-teohnioal 8Ummar7. 
Finally t he draws up a list of speo1f'ic reoommendations oalou-
lated to aid the teaoher or sooial worker in handling the chili 
or in interpreting his needs to the parent. 
fhus far, the prooedure 1s that oommon to hundreds of 
guidance oenters t with this ex.oeption, that while the whole re-
port is intended for tho school or other interested agenoy, the 
Loyola psyohologist has the parent and home baokground partiou-
larly 1n mind when writing the S'l.l.nllJla.ry and recommendations. In 
this pOint the Loyola Oenter deviates from the policy of manT 
similar agenoies, that a oopy of the summary and appended re-
oommendations are plA.oed in the hands of the parent. fbese por-
tions are care.t"ully explained to them and are used us a basis 
for disoussion in subsequent visits. Since they are usually 
g1 ven to the parents before therapy is terminated, indeed ,often 
before therapy 1s begun, their intelligent cooperation may be 
expeoted. 
It is with the summary and recommendations desoribed 
above that the present stady is directly oonoerned. What thera-
peuti0 measures did the psyoholoBist oonsider neoessary to fur-
ther the healthy development of the dull normal ohild? !he 
answer to this question lies in an analysis of the pertinent 
seotions of the finished report. 
One miGht as!3Ulne that this question could be rea.dil3' 
10 
answered by making a quantitative analysis of the reoommendatiolU 
sinoe the pos1t1ve measures could then be olassified and oounted 
The impraotioali ty of this type of approach is largely due to th~ 
nature of the report given to the parents. It 1s an attempt to 
desoribe oomplex and subtle growth prooesses in non-technical 
language. Oonaequently t in order to bring out some difficult 
idea. in the summary f frequent examples must be g1 ven. OftentimeE 
detailed remedial measures are suggested. 1'h8 ohild t s particula.1 
need can be made more apparent by mallti oning ways to fulfill the 
need. fhis ocoasionally results in the situation wh~re the sum-
mary oontains mare numerous or more important reoommendations 
than does the list of reoomnendations itself. Consequently, the 
summary Est also be a.nalyzed in the search for remedial measure. 
suggested by the psyohologist. 
:libe illadv.Lsability ot a llua.nt1tat1've approaoh in suoh 
a study 1s due to the fact that few. if an:!, trustworthy' oonclu-
sions oould be drawn. Supposing that a quantitative approaoh 
had been utilized, and assuming that measure A and measure B 
b1elded a difference with a ooeffioient of reliability that would 
be significant, of what would it be signifioant? May we say thai; 
measure A is 'more important than mea.sure B? Or that it is les8 
obvious to parents? Finally, a qualitative approaoh affords a 
better opportunity to go farther than the reoommendations, to 
get beyond the remedial measures suggested and to approaoh that 
u 
which was to be rem.edied. .By conoentrating on the kind of re-
oommendations employed and by examining their oontext t the re-
searoh worker oould attain a olearer understanding of the needs 
and frustrations of a dull normal child. 
Therefore the v'ITiter deoided to use a quantitative ap· 
proaoh where tIUanti ty 'WOuld have a contr1 bution to make, bu.t to 
attempt 1;0 analyze the reports ohieflY 1n terms of their quali-
tative content. 
The foregOing desoribes the writer's viewpoint. ms 
procedure in gathering the data. was as folIar,s. 
fhe files of all olients entering the Oenter between 
May t 1943, and liOv$Iftber. 1948. wel'(~ eYa':linod in a search for dul '" 
normal boys of school age. Cr1 terts. were set up in terms at 
sex, IQ, OA, end oompleteness of the report. Only boys were 
selected sinoe this was a oompanion s~ady to another inVestiga-
tion dealing with dull normal girls. fhose with Stanford-Binet 
IQ's between seventy-five and eighty-five were singled out .. 
fhese li'1111;8 were ohosen to avoid enoroaohing on either the de-
feotive or average mentality groups. fhe present limits are 
suffioiently re~oved from either group to make possible a rela-
tively homogeneous population, 
~e CA range lies within the limits of the sohool 
residenoy of the dull normal. Few. it any, have not been en-
rolled betore they are seven years. six. months ot age nor are 
12 
mal13' withdrawn before they are fourteen years old. 
f.be cases of twenty-three different psychologists com-
prise the 1'1fty-three boys ohosen. One psyohologist handled 
seven of the cases, two others eaoh 'Worked With i1 ve cases, and 
the remainder were distributed among the twenty other psyoholo-
gists. This spread suggests that the reoommendations w1ll not b 
primarily the result of the psyohologists'personalit1es or 1nd1 
v1dunl manner of approach.. Most of the psychologists. twenty t 
were 'Women. Two were priests and seven were nu.ns. Their olin-
ical experience and baokground varied somewhat but most of them 
had experience a.s olassroom teaohers, some in high sohools and. 
some in the elementary grades. 
A:f'ter the cases had. been selected. the EL"taIlliner went 
through eaoh file a.bstraoting from the oU,..1Jlloory and list of re-
oOIDmond.utions all suec6st1ons or llleaSttres advised. fhese were 
wr1 tten in brie±' form on sepa:.rnte oards.14 The l1later1e.l VIa.S then 
ready far analysis and olassification. 
14J'on-speo:tfic or general statarnen'ts of basic needs 
v-:ere not considered since we were ooncerned with speoific mea-
sures. Lilce·td.se t twenty·six reoommandations relat1 va to follow-
up and long-term oounseling were not abstracted. 
CRAPf. III 
AIALYSI5 OF fHE FIlIDIlfGS 
It 1s to be remembered that these recommendations were 
written by many different ps;yohologists. fhus the same idea 
would be expressed in diverse ways, Wide variations in style 
were noted sinoe some psychologists had written rather direotly 
while others bed ohosen a. more c1roui tous path. '-.his 1s not 
meant to 1mply that the direot reoommendations were better be-
cause ot their clarity t nor that the subtlety of the indireot ap· 
proaoh was the more efficaoious sinoe it might avoid st1rr1ng 
feelings of gu1l t or blame on the part of the parents. It 1s a 
question of the personal style of the v~1ter adjusted to the in-
di vidual reader. 
Both the emotional and the intelleotual resources of 
the parents had to be oonsidered by indiVidual psyohologists in 
wr1 ting the reoommendati ens. Painful faots had to be wrapped 111 
soft words frequently so as to f8.o1litate their aooeptance. 11; 
was neoessary to present teohnical conoepts ill such a way that 
the unin1tiated could grasp them. At times a grammar sohool TO· 
oabuJ.a.r.y was employed so that parents with 11 tt18 edu.oation 
could understand the 1ntentions of the psyohologist. !nese tao-
1, 
14 
• 
tors all oontributed to variations in the wording of the reoom-
mendat10ns and made the prooess of analysis a diffioult one. 
In exposing the results of the analys1s and olassifi-
cation sample reooffl.,'nsndat:tons will often be given. these are 
described as samples and not seleotions because there will be no 
definite effort to select items with the most preoise wording. 
Rather, representati va suggestions in the· various categories wil .. 
be presented. 
fbe reoommendations to be classified were 1nter.tded to 
better the chlld t s adjustment by furthering his developmen't. 
the oonstruction of the classif1cation scheme, therefore, 1s 
based on the various areas in which a person may be developed, 
that 1s his physioal or intelleotual resOUX'Oes, his moral, sooia L. 
and emotional capabilities. Bwnan beingS, of oourse, are not 
constructed in minute segments so that a psyohologist oould con-
oentrate an developing a client SOCially and then prooeed to his 
emoti onal ad justrnent. On the oontrary f progress in one phase of 
his adjustment is naturally followed by a ohange in another 
aspect of that personts life. However, emphasiS can be placed 
on one area, at the same time recognizing the fact that wide-
spread effeots may oocur, For example, it is apparent that 
speCial help in reading contributes primarily to the intelleo-
tual development of the child. However, 1t 1s just as obvious 
that, following sucoessful tutoring, a better emotional ad3ust-
15 
.. 
mInt lI8Y' be attained. Likewise, the child may be more 1ncl1ned 
to partio1pate in sooial activit1es once the stigma of academic 
failure 1s removed. Plaoement of a.n item in a partioular cf .. !.'te-
gory should not be regarded as rigid and infle·xible. Where 
doubt arose as to the olassifioati on of a partioular reoommends. 
tion which might be related to more than one categoxy, the decl 
sian was made on the basis of the psyohologist's 1ntent10n as 
revealed in the context of the report. 
1'he distribution of the 510 recommendations among the 
five general groupings 1s shown in Table I.15 It oan be seen 
thl!Jt the heaViest loadings are in the emotiont;.\l, s001al, and in 
telleotual spheres while measures dealing direotly with phYs1cal 
and moral development reoeive less attention. T.h1s is to be ex-
peoted sinoe the last two areas are adnlinistered bY' other v/eU .... 
trained specialists, whereas psy-ehology 1s ohiefly oonoerned 
with the former dOl1k'1ins. However, it 1s gratify1ng to observe 
that these psy-ohologists recognized the fUll development of 
their olients and d1d not hesitate to refer them to physioians 
or religious authorities when the need was evident. 
Most attention was devoted to the general oatego~ of 
eot1onal development. an area. whioh is apt to 'e negleoted in 
the ord1na.ry- sohool routine beoause of the urgenoy CI.f the aoa-
15See fable I, p. 16 
16 
dem10 needs Of the dull normal. ibis is understandable in view 
of the faot that the school must emprl8.size intellectual progress 
fABIiS I 
DISTRIBUTION or 510 BBOOMMENDATIOIS AOOORDING 
fcO GENERAL A.R:&AS OF DEVBLOJ?Dl.iI! 
})not1 onal development • • • • • • • • • • • • 
Social development • • • til • • • • • • " • " • • 152 
Intelleotual development ••••• • • • • • • • 144 
Physical development •• • • til • til • • • • • •• 38 
Mora.l development • • • • • • • • • til • • • • • til l' 
Total • • " • • • . . . . " .. . . . . . " • " 510 
!he recommendations in the emotional development group 
1ng v;ere classified in terms of basic or general needs f a much 
disputed topic. fhe purpose of this study 1s not to establish 
or detine any basic needs til The partiou.lar needs ohosen were se .... 
lected because they oould conveniently serve as the framework 
for meaningful oontent. Moreover, the basic needs utilized as 
subheads under emotional development were those mO$t f'requen't;ly 
mentioned by writers on the problem. 1he four groupings ohosen 
were security (oh1eflY' in the family group), reoognition, affeo-
tion, and achievement. !the distribution of the reoommendations 
17 
• 1 ooncerned with emotional development oan be found in ~ble II. 
!he child's need far seourity was stressed most fre-
qu.entlY in the suggestions analyzed. Seourity oan be desoribed 
as freedom from cuJX10us fear. fh1s reveals 1ts relation to the 
other needs sinoe anxious fear oan be caused by a lack of affeo 
tion or an unfulfilled desire for recognition or aohievement. 
Seour1 t1' bespeaks a oertain permanenoe and a oont'ldenoe border-
ing on optimism. A seoure person 1s able to appraise his oir-
oumstances and feel assured as to the stability of the satis-
faotion ot his wants. Shirley reoognizes the faot that, for a 
child. seourity rests largely upon parental affeotion. l7 It 1s 
not surprtsins then. that the reoommendations olassified in 
this study were ohiefly ooncerned with seourity within the 
family group_ 
The most frequently appearing measure oaloulated to 
increa.se the dUll norma.l· boyts seourity accented the tact that 
by performing chores and. duties, he reoei ved assurance that he 
righttully belonged. Although this recommendation also satis-
fied his desire :for reoogni t1on, its apparent purpose was to 
oonvinoe him thH.t he was aooepted by the group_ "He should be 
made to feel t1:1f:;'b hI';) haG something to contribute and that the 
16See ~able II. p. 26. 
17fJhirleYt .2E,- ~.f p. 52. 
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work he does for others is necessary." "Glve h1m a sohedule of 
tasks and other opportunities to be helpful at home. He will 
feel oloser to the family group if he shares in respons1bil1 t188 
and reoel vea praise and reoogni tlon. " In this regard. parents 
were advised to seleot tasks whioh the boy could do better than 
others in the family. This type of suggestion, of course, would 
also gratUy the boyts sellse of aohievement as well as his des1rE 
for belonging. It possesses additional mer! t in that it sugges1i4 
a task in which he 1s sure to sucoeed, thus avoiding insecurity 
aroused by inade<:tuaoy feelings or failure. 
Many of the reoommendations attempted to maintain Or 
develop the ohild ta security by preventing inseouri ty which migh1 
arise trom il1"adVisedoommellts or attitudes on the part of 
adults. !fhe most common mea.sure of this type reminded the pareni 
not to oompare the dull normal in any respeot 'tv! th other ohil<lre.x ~ 
siblings, olassmates, Qr acquaintanoes. One suggestion allowed 
exoeption to that :ru.le where the oomparison was favorable to the 
dull normal himsel:f'. Other recom.mendat1ons forbade disoussion 
of his dtfficul ties in his presenoe or in the presence at other 
persons. Ltkewise it was a.dvised that no mention be made of his 
past failures. ftpast :f'e.ilures should be forgotten. No ment10n 
should be ma.de of them in his presenoe sinoe he already feels 
deeply about them. It fhe disoouraging effeot of oertain parental 
at-t1tudes was advel'ted to. ftAt no time should. his behaVior be-
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oome the occasion for display of concern, disappointment t or dis 
oues1on. tt "It is very important that the anxieties of his par-
ents be hidden from him. It Teachers were also ttrged to shield the 
boy from oertain defeat t for example, by omitting oral reading 
assignments if he had a reading disab11i t.1. 
Some em.phaSiS was plaoed on the attainment of a sp1r1 t 
of family un! ty through family aot1 vi ties. and :r:ecreat1011. It Ever; 
means should be used to foster family unity, espeoially by pro-
Viding for good times together and ooca.;''1iona1 chats 'Where a free 
exohange of idea.s is per:'!li.tted. ft t'Str1ve to foster a spirit of 
unity 1n the family, with everyone having a share in the chores, 
with time fOI' a family ohat or reoreation together oocasionally~ 
In addi.tion to the a.bove praotioal sUggestions, some 
of the reoommendations oonsisted of more or less general stCtte" 
meuts, !'tHis L)al'en-!;s can i.lelp him by pr0yiding an atm.osphere of 
seaur1 ty in the home €tnd by letting him k..110W and feel that they 
have oonfidenoe in him. t1 "The parents should make every ettor"t 
to provide a harmOniOUs, hapPY' home for this sensitive boy.N 
nHe shou.ld receive love, affection, reoo~it10n and praise for 
suooess and respect for his ability t sufficient to assure him of 
securi-ty in the famIly group" ff 
Next to seoUl'ity, most :reoommendat1o.rlS in the emot1onaJ 
development grouping were oonoerned ~v.1th recognition, fhe re-
cOlf)ll1t1on oategory was taken to inolude two needs mentioned bY' 
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Shirley f aooeptance as all 1nd! vidual and the need to have one 'a 
sohievemexlts reoogn1zed. lB Reoosnit1on flows trom aohievement 
and. to a lesser degree from affection. In tum, it partially 
sat1 sfies the oh11d' s desire for seourt ty. 
1'he greater part of the suggestions aimed to fulfill 
this want by urginG parents and teaohers to be watohful so they 
oould praise the boy's suocesses. "Give him reoognition for the 
least sucoess and praise him for honest effort." It should be 
noted that other reoommen6.ations in the report from whioh this 18 
quoted had adviGed the parents and teaohers that pro~ess for 
dull normal ohildren Should be oonsidered from the ohild IS own 
level of aohievement and should not be oompared with the attain-
ments of ohildren with average abilities. Further, Hsuooess ft was 
not oonstr\1ed to apply' only to aoademic sUOcess but referred to 
any satisfaoto:tjT actions. "Praise his good behavior, giVing him 
more attention when he is good. 1'b1s will satisfy his need for 
attention, thus eliminating the oause for his misbehavior. 11 
"Oomment fever ably on every praiseV'rorthy aot. II 
Frequently the ohild himself was una.bl e to be motivated 
by the aotual progress he had made s1nce he was painfully aware 
that he was still dOing work inferior to that of his olassmates. 
In suoh oases, the psyohologists tried to help him see his prog-
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resa by encouraging him to use his own past aohievements as his 
norm of oomparison. flI{otivate him in wholesome self-competition 
rather than oompetition with others. H 
The relation between reoognition and the child's other 
needs vias sometimes pointed out. tlGive him some feeling of re-
sponsibility and success at school and home in order to build up 
his self-oonfidence and a sellse of security and belonging." 
At times -.;he psyohologists found the ohildta need for 
reoognition so deme.nding and the probability of his achieving 
SUOOeSS so unpromising tha.t they prescribed praise for good et-
fort aloIle and sUBgested that speoia.l opportunities be provided 
so that suooess and men ted praise oould follow. It .Arrange for 
opportunities for suooess and praise at home and in the sohool." 
"He should be praised for the oare and effort he puts into a job: 
A ~~h~z indioation of how severe a ohild's need for 
reoognition oan beoome is revealed by the follOwing reoommenda-
tion. ftlbphasis should be placed.on success and he should be 
given tangible evidence of progress, suoh as a progress ohart or 
an oooasional reward. It There 'flere many' instanoes 1n the wri terti 
own experienoe where the child, by hab1tually ignoring the reac-
t10ns of h1s elders t had attempted to render himself imperviOUS 
to the discouraging results of his efforts. !his type of ad-
justment likewise prevents the ordinary therapeutio meaEllXeS 
from penetrating his defenses. 
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fbe above reoommendation possesses additional merit in 
that it utllizes tangible signs of progress. Ohildren with 11m-
ited mental ability customarily i'ind it easier to learn from the 
concrete than. the abstraot. 
Parents \'iere advised to analyze thei)." ways of working 
with the child in terms of positive and negative means. Posi-
tive lJleans included the measures previously listed a.nd negative 
means referred to actions or comments that would tend to devalu-
ate his appraisal of his ovm aohievements. 
Wrj:t;ers s'tressed the boy's ueed to be considered an 
ind1 vidual by recommendations that he be treated as an older 
boy, that he be allowed to go to bed later than his younger slb-
lings, and that he be pe~1ll1tted Within limits to choose his own 
clothes. 
Many of the measures referred to the fact that parents 
should man1fe,;~t interest in the ohild ts activities. Praotioal 
ways of doing this were$ encouraging h1~'l to talk of the day's 
events, refraining from ori tioizing him when he is confiding in 
his parents, giving him full attention when he is speaking. 
joining him in his hobbies, and discussing his vocational plans 
'11th him. 
The teacher was reminded that she could help satisfy 
his need tor recognition by haVing him perform ocoas1onal duties 
and services in the classroom. 
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~e third oategory pertaining to emotional development 
was the need for affection. fhis includes not only a natural de-
sire to reoeive affeotion but also the opportunity to bestow 
warmth and devotion on others. One might expeot that more atten-
tion would have been given to anything So neoessary for emotional 
seourity~ There are a number of possible reasons why suoh was no 
the case. Xhere 1s a stron~ possibility that the need for affec-
tlon is so basic that the parents themselves easily reoognized it 
and responded to it. :1!h1s 1s given more oredenoe when we reoall 
the forlorn and hapless appearance that dull normals often pre-
aent. However there is an equal likelihood that, 1n many oases, 
a rather selfish love on the part of the parents had turned to 
rejeotion when the child 1'ailed to bring laurels to the family. 
If this were true, the psychologist might have oonsidered it pre-
mature to direct the parents to display more affeotion towarda 
the ohild. Speoulations oould be multiplied ad infinitum, re-
- ......... _---
vea11ng no oertainties. However, a final possibility may be men-
tioned, OT16 thet 1s sugfjested by the reoo:J\'nenlL1tions themselves. 
In ana.lyzirlfs the recom.:nendsitions belonging pr1:maz'ily to other 
oategories it v~s observed that an atmosphere of affection was 1 
plied throughout. This \f) uld suggest, and the reoo!lll.llsndations 
themselves lend strength to the impression, that it is diffioult 
to be a.rtioulate <-'IbmJ.t the preoise manifestation of aftection. 
Instead, one must be con tent to direot attention prLrlt:.lrily to 
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other needs. T'nen the methods sUgeested to meet those needs will 
at the same time serve to satisfy the ohild's need for affeotion. 
For example, oomplianoe with the reoommendation tl1at the paren'ts 
show a real interest in the ohild's daily aotivities would be dit 
fioult without, at the S8J.lle time, bestowing af':feotion on him. 
fhere were two types of reoommendations serving affeotion. Man1 
of them said in substa.noe, "Give the ohild.D.ffeotion and love in 
the external signs he understands, suoh as H hug, kiSS, or gentle 
pat on the head." The other kind of reoo~nendation was non-speol 
fic and urged, ttsympathetio understanding, gentle firmness, kind .. 
ness, and response to his needs for reCOgnition, affeotion, etc." 
The finsl need oontributing to the emotional developmen 
of o.n indi vi du.g, 1 is Hohievement" This rofex's to the strong desir 
to be able to a.ocomplish something cOIal!1ensurate with our own nonru 
of attainmont. This need dari·res :tts strength partially from its 
relationship to reality-testing. as understood by Oolema.n,,19 In 
the process of developing. the normal infant must oontinually ex-
plore the possl.i.>ili ti€!8 and li:;'li tuti0118 of his environment. ~8 
nipulate a.n.d t1.Ge the :casou.rccs surrou.ndine; him. This phenomenon, 
on the developmenta.l level, 1s ropresented, in terms of emotional 
19James O. Ooleman. Abnorrrud PliChqlO~~ and Mod~~te 
Chicago, Soott, Foresman and Company, 195 , pp. 7~. 
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needs by the desire for llW.stery,. 
Again it would be cause for m1ld wonder that this need 
reoeived no more attention than it dld \vere it not for the mutual 
relationships between the various classifications. Tb..a most 
realistio way to sa.tisfy the need for aohievement is to prepare 
the ohild for actua . .l success. The mf~[:wuros inclucled under intel-
lectual development were largely devoted t9 this end. 
In addition to those recomraendcl tions priT.1aXily intended 
to promote aoademic progress. the following suggestions a.ttempted 
to afford him the emotional satisfaction of aohievement. Most of 
the advioe urged that he be aided in developir~ special abilities 
or a.ptitudes. !iEnoollxA.ge him to use his skill in mechanioal 
tasks. n ftEncouraljB his il1tere:3t in fc\:!:'tn ·Jiork !Hld f:l.llow him to 
assi s~ with as lOOll".V farm ohores as possible." ItHe should be 
g1 ven an opportunity to develop his sk1ll in handwork., 111 the 
ola.ssroom and outSide." Sinoe in theBe types of 13.otivities oom ... 
petition 1s less keenly observed, one suggestion advised that he 
be allo'."~d tc folIa hi ~j inte:r.t;;;3t;:; even thou~h he t;!:)nLfested no 
exoept1orJJ.."t1 talent. "Since he 1:3 interested in dr91Ning, he 
should be allov,:ed -co develo!' hirYJfJelf along th~t line though he 
may not have ~peoial ability." In a few instances it was sug-
gested th-'lt the boy continue or secu.re employment so [.jS to ex" 
perienoe n sense of acoomplishment. 
!lABLE II 
DISfRIBUTIOlf OF 163 MEASURES PERTAINING 
TO ~~a1IONAL DEVELOPMENT 
a6 
• 
Seouri ty .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .... 66 
a) 
b) 
Let him contribute his servioes 
Avoid oomparing him with others 
.. .. .. .. .. .. . .. .. • 18 
.. .. .. . .. .. .. .. .... 16 
0) General admonitions .......... .. • .. .. .. .. .. .. .. .... 9 
d) 
e) 
f) 
Do not discu~s him or. show emot1onal oonoern .. .. .. .. 7 
6 
() 
Include him in family activities .. .. • • • • .. .. .. .. 
Avoid humi11ation in sohool . .. .. .. .. .. .. .. · .. .. .. 
g) Refrain from references to past failures .. .. .. • •• 4 
Recognit1on • • • • • • • • • • • • • • • • • • • • • .. " 61 
a) 
b) 
Show interest in his activities . . . .. .. .. 
· .. 
.. .. 
.. . •• 13 
• • .... 40 
c) Assign. prestiGe tas}:s in school .. .. .. .. • • .. • .... 5 
d) Treat as an 1ndi vidual .. .. .. .. .. .. .. .. .. .. .. · . . .. 
Affeotion .. . .. .. . . . . . . . . .. .. .. . .. . .. .. .. .. .. • ao 
a) Give him external signs of love .. .. • • • • ...... 15 
b) Shon tAct. nympn.thy, and undarstandtng • .. .. .. • .... 5 
Aoh1evemen"t . .. . . .. .. . .. .. .. .. .. . .. .. .. .. .. .. . .. . .. 16 
al Develop speoial abilities .. . . • • • • • • • • • • 14 
b) Permit employment for sense of satisfactioll • • •• 2 
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Next to the emot10nal development of the ohild, the 
oategory reoe1ving the most attention was sooial development. 
Shirley has described the period of sohool age as the period of 
communal socialization. 20 Be says, "It is a period of inoreasi 
independence and the time when he (the child) should be learning 
to make friends, to stand up for himself, Hnd to respeot the 
rights of others. ff A glance at Table III reveals toot many of 
the reoommendations were devoted to these ends.2l The disoipline 
aida guide the ohild in respeoting the rights of others vmile 
the remaining suggestions were intended to equip him for making 
friends and inoreasing his independence. 
With respect to disoipline we may again draw from ShU" 
ley's oo~non sense approaoh. 22 He stresses the following condl-
tions which must be fulfilled to make disoipline effiCient. It 
must be based upon love, understanding, and respeot for the in-
dividuality of the ohild. It must be reasonable and oonsis~en~. 
Emphasis should be placed upon fostering and enoouraging desir-
able 1mpulses and acts tlu-outJl example, direotion, and normal in 
oentives. i?unish'llent should be recog.n1~ed as af'feciiive although 
its ohief funotion is to inhibit or thwart misbehavior rather 
20Sh1rley, gat oit., P. 77. 
21See ~ble III, p. 33. 
22h i 1 3~ S 1rley f .22,- U-, PI>' 33 ....... 5. 
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than to stimulate good behavior. Finally, punishments and re-
wards are more efficacious if they are Similar to the natural 00 
sequenoes of the act with which they are oonoerned. 
MOst of the suggestions conoerned with discipline 
stressed consistency, and understanding of the child. Some of 
these were more or less general statements mentioning the im.por-
tance of conSistency, calmness, patience, firmness and kindness. 
Many of the recommendations referred to some Notes on Disoipline 
assembled by the striff of the Loyola Guidance Center. This list 
appears in the Appendix. In addition to -these statements of 
principles there were many praotical means suggested to aid in 
carrying out the general statements. fo insure oonsistency f 
parents viera cautioned that adults other than the parents gener-
al17 should not share in the duty of oorreoting the ohild" An. 
understandine of the crrl.ld's emotional needs was evident in the 
~dv1ce to oorreot or criticize the ohild in private, to keep 
oritioisms infrequent, and to avoid referenoes to past misdeeds. 
In a few instanoes with older boys. reasoning was suggested 
rather than dictation and frequent correotions. 
Since obedienoe is a learned reaction. emphasis was 
placed on the positive aspect of discipline. The influenoe of 
example was nlellt ioned and some suggestiOns ooncerned ways of 
preventing specific types of misbehavior. "He should be given 
as little opportunity as possible to lie. Instead of being 
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asked whether he did something he should be made av~e of the 
fact that he ,vas known to have done it. He should be helped to 
tell the truth ra.ther than be blamed for lying. n "Property 
rights should. be explained to him simply. He should have };I..1s own 
thillgS separate from his brother fS and should be taught to oare 
for them; at the same time he should be made to see that the 
rights of others must also be respeoted." 
The place of punishments and rewards was reoo~ized. 
'lhe point was stressed that the punishment should be lin.ked to 
the misbehavior t in time and in nature. Punishment should follo.., 
quiokly a.nd should be :related to the tl"unagress1on. "Punishment 
should follow the misdeed promptly. Explain the reason for the 
pUlushment." "When a child is disciplined for misbehavior. the 
form of punishment should be as mild or as seVere as the [IUS-
behe. vier is seri OUS. It "\fnen he doasn't come home at the regular 
-tLte, let him ml.ffo:r the natural consequenoes t such as missing 
his meal or giving up play time for the time lost." ~he use of 
corporel purdshm€lnt was not approved in a few instanoes. Depri-
vations and forfeitures of priVileges were favored instead. It 
was suggested tha"\i enjoyable rewards be given for notable 1111-
provement. 
Jext to the discipline factor in sooial development, 
the psyohologists writing the recom:nendations conoentrated on 
means of affording reoreation and sooial oontacts for the child. 
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W1 thin this oategory muoh emphas1s was plaoed on the benefioial 
effeots of group aotiVities. t'tEncourHge him to join the OUb 
Scouts or a boys' club where he will meet playmates and learn tn. 
give and take of assoo1ation w1th ohildren his own e.ge. If " En-
ooura.ge joining in group oooperative play l'ilioh vd.11 not require 
defini te skills or comp11oa ted rules. II file above reoommendation 
takes into account one of the factors whioh interferes with the 
I:Joctnl adju;;;-tm.ent oi" dull I10Z"DlEll boys t the f'ect that their laok 
of musoular coordination and their defioient mental skills often 
operate to reduce their apt! tude for sports and games. Oaoas1on.'" 
a.lly the follOWing suggestion was made in an effort to help over" 
oome this liability. "He should be enoouraged to partioipate in 
the regular sports it His older brother should be enoouraged to 
help him i"nprove in s Dorts 10 " :ell.e importanoe of group play 1n 
fostering desirable sooial attitudes was sometimes mentioned. 
"Encoura.ge him to take part in grou play so he won tt be a. lonely 
child and an unhappy adult. SUch play alao leads to att1 tudes 01 
oooperation, fair play, and respect for the rights of others. ft 
It was recognized that social relations are all-enoom-
passing in ttult oontac"ts cannot be lind ted to the play fields. 
OonsequentlY many reoo~nendat1ons advised that the boy shoald be 
allowed to entertain his friends at home fre<a.uently and that he 
likewise should be permitted to Visit them. Of all the reccmmen· 
dations oonoerned with reoreation and S) c1al oontaots, only one 
,1 
measure contained the saggestion that the boy's activities be 
curtailed, "Limit movie attendance to one l'>1ctu:re a week. Be 
sure that it is lmm"u which theater he 1s go1ng to and vl1th whom. 
Most of the above reoommendations at~empt1ng to provide 
sooial contaots were secondarily oonoerned with the :formtion of 
des1xable sooial attitudes, The development of reliability and 
regular1 ty was the primary purpose of the suggestions advising 
ohores and home dutles. lhe assignment of tasl,-s to inorease his 
seoUl~1ty by allowing him to share in family respons1bilities has 
already been oonsidered in the seotion on e:notlonal development. 
fhe emphasis in the following suggestions was on regular1ty of 
performanoe. !tHe should be required to perform a few reasonable 
ohores eaoh day, !l2i t2!: ~ .. un~shmen:~. bu.t to develop wholesome 
attiiUdas of oooperatiOn. sharing of responsibilities. ana mut'ual 
loyal'ties in the fnm.ily group. It It~o help develop tX(:l.its of reIl ... 
£lol11 t.r, reapoll~lb1li t1' J oooperation and wholesome att1 tudes he 
should be given a few Si't.pla ohores to perform each day. it Many 
measures referred to the faot that the child should be helped in 
arranging a workable sohedule since he might enOoUlltsl' d1ff1oul 
with an a.rray of re~J.ar duties." Arrange soheduled household 
tasks and adhere to them, dUBting, cleaninG, V'las.l:l1ng dishes J 
setting the table. etc. AS~3ign a :t'ew ti~SKS at first a.nd. then in-
orease them gradually .. " nEe should be helped in planning a sohe 
dula for daily' study, school work, chores, rest, x'eoree.tloll. etc. 
It Aid him in making a schedule to budget his time a.nd work along-
side him for a. few d.ays to prove the advantages of suoh org9..niza-
tion. ft 
To aid the ohildts social adjustment, school changes 
v"are sOH~eti;n.e8 ad.vocated.. The majorlty of these involved childre 
from broken families and advised plaoement in boarding Bchoole. 
In a few instanoes, it was oonsidered desirable to promote the 
ohild to a higher grade so he oould assooiate v'lith ohildren his 
own age. Instructions for remedial work in his academic defi-
"' 01en0103 aocomparded these latter reoommendations. 
In ad.dition to the above positive Illeasu.res caloulated 
to aid in the sooial development of these Qul:L normal ohildren, 
the psychologists found it neoessary to oantion the parents 
against inhib1ting the child's growth by oVer-proteotion. 
To further equip the ohild :t'or sooial intercourse, a 
few recollliuel1da.tions suggestod that he be given a regular allow'" 
anoe. It wa.s also seen -that this would aid ill the form.9.tlon of 
beneficial a.ttitudes. "Give him an allowa.noe and per£!1it him to 
earn a small sum to develop habits of selt'-relianue and personal 
responsib11i ty. If "Provide him. vd th a small regular allowanoe and 
with a m1~imum of supervision." 
tiBLE UI 
DlSTRIBUTION OF 152 MEASURES PER~AlNING 
fO SOCIAL DEVELOl?dN~ 
Disoipline .. • • • • • •• • • .. .. .. .. .. .. " . . . 
}3 
" .. .. .. 55 
a) anphasis on oonsistenoy and understanding ....... 37 
i. general 
11. sp ecific 
.. .. " .. .. . .. . .. " .. . .. .. " " 
" .. .. .. .. .. • 1/ . .. • • • • . .. 
" " 19 
... 18 
b) Bnp.ha.size posi t1 ve aspeot of disoipline " • ., .. • .. 10 
0) Ooncerning punishment and. rewards ...... " .. " .. 8 
Oontaots and Recreation. • f • " .. .. .. " " " " " " .. .. " 46 
a) Encourage group activities " " " " " • " .. " • " • 20 
b) Allow him to entertain and visl t friends " .. ,," " 16 
0) Enoourage outdoor aotivities • " • " " '" ••• " "" 9 
d) Limit movie attendanoe .. "" •• , • " " " ... " • 1 
Ohores to Develop Regularity and Reli2~ bilt ty ".""". 27 
Sohool Plaoement .. .. .. .. .. . . . . .. .. . .. .. .. . .. . .. • 10 
a) Boarding school " .. .. " " • " • • • • " " " " " .. " 6 
b) Promotion" .. " .. .. • " " • • • " • " • " • " " "" 2 
Avoid Sheltering ... .. " " '" " .. " " " " " .. • • " " • • 9 
Give Regular Allowance . " " . . " " . . 
fbe general heading of intellectual development has far 
its primary purpose progress in aoademic skills It It was further 
subdiVided into oategories including school plaoement, special 
instruction. home aids and readiness aotivities, individualized 
attention, and general learning principles, Table IV shows the 
distribution of recommendations aocording to these groupings. 23 
fbe majer tty of the recommendations dealt with speoial 
instruotions and individualized attention for the ohild, two 
topios whioh are pre-eminently psychological in nature sinoe emo-
tional oircumstances play such a prominent part in them. fhe 
majority of the speoial instruction measures specifically men-
tioned expert aid in readins. .Arithmetio and. spelling help was 
also oonsidered necessary in many cases, and penmanship instruc-
tion only rarely.. That there were comparat1 vely few measures con 
oerned with motivating the child for his special instruotion pro-
gram is probably due to the fact t~~t in many oases this remedial 
aoademio VJork 1s lnst,1 tuted at Loyola Oenter and t when this i8 no' 
praotioab~e. there is close oooperation between the tutor and the 
psyohologist at the Center. !he problem of motivation in tutor.1~ 
thus reoeives muoh attention in teohnical oonferenoes with the 
tutor. ~e reoommendations ,bioh did ooncern motivation urged 
'" that the oh11d be told that he had the ability to do better work 
and tutoring would enable him to use that ability. 
In 1936; Baker sa1d, "If teaohers would learn to avoid 
oomp&ring them (dull normal ohildrtn) with average ohildren and 
take them at their own level of development and their own rate of 
mental gro~~h, the solution of their problems would not be so d1f~ 
f10ult. ft24 The category oonoerned with indiVidual methods of at-
tending to the dull normals eohoes this thOUght. It eohoes it 
many times. "He will progress most sat1sfaotorily it permitted 
to work at his GV'm rate vU th materiel at his own level of abil1ty ~ 
tlBis p:r.'Ob'Tess in sohool has been and will be slower than normal. 
1'h1s 1s to be expeoted because of his slow rate of mental growth 
and he should not be soolded or held responsible for his slow 
ft progress. 
While the ahove SU3!3est1ons to permit him to work with 
materials at his own level of sbili ty are neoessary, teaohers 
often report that he shows no interest in tasks at this level 
Since he is too mature. fe help meet this difficulty, the advioe 
was frequently given to provide him with easy rea.ding on a more 
matu.re level. 
So as to maintain the boyte interest in olass disoussia 
T t 
some reco~~endations urged the teaoher to give him an opportunity 
tor advance preparation ot material he would be asked to disouss 
in olass. 
fhe next oategory of recommendations is devoted to home 
aids and readiness aotivities. !his emphasizes the faot that not 
only does the dull normal learn more slow~y than children with av~ 
erage oapc'lb11i ties, but he also brings less of his past exper1eno ~ 
when he enters a new grade. These suggestions were oonoerned wit l 
younger oh11dren and many ot them presoribed simple exeroises to 
develop musoular o o ordi nat1 on. "Enoourage him to participate in 
many aotion games. to draw and traoe and out out and oolor. eto. 
~ese will develop better motor abilities." "To develop proper 
articulation. (a.) repeat rhymes and j1ngles; (b) play games re-
quiring different types of voioes, (0) imitate sounds, an a1rplan~ 
dog, eto. lt 
Some praotioal measures to develop the Oh1ld's experi-
ential baokground were inoluded. !tliden his experiential baok-
ground by allowing him to do mar e things in oollt'1l0n with other 
ohildren, radiO and thea:terJ taking respons1b111tl es at home, 
going to the store. lOOking at children t s books, outting t oolor-
ing, pasting, and drawing." "Allow him to vis1t plaoes of inter-
est to build up a baOkground of exp er1 &noes. Enooumge him to 
talk about what he sees and 1;0 draw piotures of them. U Playing 
store was suggested to give him the foundation for number oonoept • 
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An attempt was made to reinforoe and to oontinue the 
learning begun in sohool by encourasing extraourricular reading. 
"Give him every opportunity to read; when riding he may try to 
read roa.d signs, e.g., exit, danger, eto." "Since he is inter'" 
ested in oars, encoura.ge him to keep a scrapbook of automobile 
pictures. Pasting the name under the piotures will interest h1m 
in reading and give hiLll praotioe in associating the word with the 
picture. Having him oompare and discuss the various makes J.IJ:aJ" 
stiml.la.te his powers of observation." 
fhe next large grouping related to the intellectual de-
velopment of the ohild was concerned with school plaoement. 
While most boys were kept in the regular sohool, an individual-
ized. program was suggested. Ungraded divisions were reoommended 
for a few children 'While vocational sohools Wt3re advised for some 
of the older boys. Only very few adVised the parents to plaoe 
the child in a speoial sohool for slow learning boys. 
:fhe final olass of measures intended to :fUrther intel-
leotual development wa.s made up of statements of general learning 
principles to aid the teaohers of dull normals. Notioe was taken 
of his short attention span and the teacher was a.dVised to help 
him learn but a. few things a.t a time. It was suggested that in-
structions be presented as conoretely as possible and that an 
effort be made to show the praotioal purposes of olass activi-
ties. fbe pupil was to be enco:uraged to explain things as he 
.. 38 
learned them and the teaoher was urged to ask simple questions 
so as to teaoh him to understand the oontext of the material. 
Motivation in drill was also reoommended. 
The above recommendations are in essentie.l agreement 
with Baker's observation rel@.t1ve to the q,uali tative le(ll;n1ng 
faotorsaf dull normal children. 25 In addition to the foregoing 
he mentions that, while an effort should be made to relate the 
processes being learned to everyday situations • it should be re-
membered that more than a few applications will oontuse the slow 
learning Children. F~inally he pOi.nta out tha.t, because these 
chill ren have limited powers of self-critioism, they should be 
helped to develop in this area by giving them nnlch time to dis'" 
Oover and correct their own errors. 
The majority of the measures re~ted to physical de-
Velopment advised general phYsioal or dental examinations as 
may be seen in Table V. 26 Admission to a state sohool for ep1 ... 
leptios wss suggested for one child. a!here was moderate oon-
sideration gi van to means of reducing physi ea.l tension, such as 
limiting the a.mount 0'£ strenuous axe 1 t1ng play, resting before 
, 1 
25Baker , .2l!.. ~ir~.' pp. 146-147. 
26See Table V, p. 41. 
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DIS~RIBu!ION or 144 MEASURES PERtAINING 
'0 IftELLEOTUAL DEVELO.PJDlIf 
'9 .. 
Speoial Instruotion in one or More Areas .. • .. .. .. .. , • • '3 
a) 
b) 
0) 
Reading .. .. .. . . . .. . .. .. .. . .. .. . .. . 
.. . . .. .. .. .. .. . .. .. . .. . • • Arithmetio 
Spelling '* .. .. .. .. .. .. . .. .. .. .. .. .. .. .. .. 
. . .. .. .. 46 
. .. .. •• 28 
.. .. .. .. .. 22 
d ) Penmanship. .. • .. • .. .. .. .. .. .. .. .. II .. .. .. .. .. .... :3 
e} MOtivation oonoernine tutoring .. .. .. .. .. .. .. .. .. .. .. 4 
Individualized Handling .. .. .. . .. .. . .. .. . .. · .. 
a) Permit him to progress ath1s Own rate .. .. 
.. .. .. . 
.. .. .. .. 
. '2 
.19 
b) SUpply easy reading with mature interest .. .. " .. .... 8 
0) Gi va previous preparation for class discussiOns .. .. 5 
Home Aids and Readiness Aotivities .. .. .. . . .. .. . " .. .. .. • 24 
a) Readiness aotivities ...... . . .. '* .. .. .. .. .. .. .. 
b) Develop experienoe background .. .. • .. .. .. .. .. .. ... 6 
0) Encourage extra-currioular reading.. .. .. .. .. .. .. .... 5 
Sohool Plaoement . .. . .. .. .. . .. .. .. .. .. . .. .. • • ........ 18 
a) Oontilme in regular school • .. • .. .. .. .. .. • .. .. 
1. repeat present grade .. .. .. .. .. • .. .. .. .. .. ; 
11. unspeoified grade status • • .. • .. .. .. • .. 4 
.... 9 
b) tJn~tded 41 vision • .. • .. • • .. .. • .. • .. .. .. .. •• 4 
o ) Voo&,tional school .... • • • • • .. .. • • • .. • ... 3 
d) Speoial Sohool • .. • .. • • .. • • .. • .. • • « .. • .. .. .. 2 
General Learning Prinoiples .. .. • • • /I .. • .. • • •. .. .. .. • 7 
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meals, and reoommending that the teaoher assign tasks in sohool 
that would require musoular aotiVity. A training program for 
enuresis was planned for one ohild. !rhis oonsiSted of an early 
evening meal Wi th no liquids after it, pr ~ess ohart :for suc-
oessful nights, and reguJ.Br wakenings during the 1110r'lI. 1'he 
psyoholog1st mentioned tha:t the effioaoy of the plan oould be 
enhanoed if both the boy and his mother had faith in 1t. The 
ramifioations that one reoo~nenaAtion may t~1ve. as well as the 
neoessary overlapping of the olassifioation system, 1s aptly 
demonstrated by one of the suggestions which advised the mother 
to explain to her son why it was neoessary i'or him to wear 
glasses" ,/hlle pertaining to the physioal development of the 
child. it 1s apparent tmt el.uotlonal and socia.l considerations 
cannot be neglected. 
Table VI shows the ola ssificat10n of measures related 
to moral developmunt. 27 Of the few recoillm~ldat1ons concerned 
w:!.th moral developmont, the majority were rather Beneral coun-
sels stressillG the iuwortanoe of seli-control. flEncourage him 
to grow in self-control by loo.rning the value of thinking of' 
others. shoWing his liking for others. dOing things for them, 
276$8 TElble VI. p. 42. 
DIS~RIBUTION OF 36 MEASURES PER~AINING 
fO PHYSIOAL lEEDS 
]}xamillfl ti ens « 
• • • • • • .. ., . .. ., . .. . .. .. ., , .. • • 26 
a) 
b) 
0) 
Oomplete phy'stoal .. .. . .. .. t • ., • • • ., .. • .. .11 
Vision .. .. . . .. .. .. .. . .. .. 
.. .. .. .. " .. .. .. .. .. " 10 
Dental" .... . .. .. .. .. .. . .. .. .. .. .. .. . .. .. .. . .. 4 
d) Bearing .. .. t .. .. .. .. .. .. .. .. • .. .. • .. .. .. • .. " 1 
Roduco Physioal Tension • , .. .. .. • .. .. .. .. .. .. .. .. .. .. 9 
a) 
b) 
0) 
Lim1. t strenuous $Xoi t1.ng play .. .. .. • .. 
Rest bef 0):'0 meals "..... .. f .. • .. .. .. 
Pern! t mu.soular aot1 Vi ty in the classroom 
• • .. .t 
.. .. .. . . 
.. .. .. . 
Training Program for Enuresis .. " ., .. . .. . .. .. . .. . .. 
4 
4 
1 
1 
Explain 11ecessi ty of W~:~.ring Glasses .. .. .. • .. • • .. • • 1 
state School for Epileptios . " .. . .. . .. . . .. .. .. .. . 1 
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and thus winning their affeotion." "Be should be helped to ao" 
cluire self-oontrol by friendly, loving, p~\t1ent and wise guidancE 
and encouragement from his elders." 
!I!le value of religious train1ng and m.oral values as 
Character-build iug aids W!lS mentioned and there was but one in-
stance whereir .. sex instrtl.ctioll WEtS oonsidered neoessary.. Oo.nsid-
der1ng the fact that there were only few alder boys in the group 
seleoted, it may be presumed that sex had not yet beoome a prOl'n"'" 
1nent problem for them. 
tABLE VI 
D!S TlUBUTI Ol:S OP 13 MEASUHi:.JB PER~AINING 
fO MORAL DBVELOPMEIf 
Develop worthwhile Attitudes .................. 6 
Religious Training .. • • .. .. .. .. .. .. . .. .. . .. .. .. • .. 5 
Oonfession and First Holy OO~~Ull1on .. .. .. . . . . .. • 1 
Sex Instruotion .. . .. . . . .. .. .. .. . . . . . . .. .. .. 1 
StJDARy AIiD CONOLUSIONS 
~e purpose of the present study was to deter~e the 
CORman remedial measures recommended for dull normal boys in 
psyoholoe1 oal re,)orts to their parent s • Al though souroes disoll 
the adjustment d.1t.t'icu,l ties of dull normal children, there have 
been few detailed studies of their needs. Admittedly, these 
ohildren do not belong in institutions tor mental defectives. 
On the other hand they are unable to aohi ere satisfaotorily' when 
compared 1:v1th oh11dren of average mentality. The frustrations 
they often encounter may 1e8(1 to personality d1ft1oul ties and 
soo1al maladjustment. 
~e present investigat10n oonsisted of an analTsis and 
olassifioation of the reoommendations included in ps,ychological 
reports g1 ven to the parents of :fifty-three dull nomal boys. 
!hese suggestions were classified acca;- ding to the general area 
of development vd th whioh the measures were primarily oonoerned. 
Th,ese e.reas y,rere: emoti onal, sootEd, 1nt elleotual t phys 108.1, 
o.nd moral. It wt:;.:; found that most oornU.deration was g1ven to 
emotional development While social and intellectual followed 
oloselY. 
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Faoh general group:lng wa.s then broken down into sub-
hea.dings a.nd specifio metl!l3ures. These are given in tabular form 
and a.re disoussed qualitatively in the tart. 
The classifioation oonoerned with e:lotlo.na.l development 
was an<:1,lyzed in terms of general desires or basio needs, namely" 
reoognition. seour! ty t affeotion, and aohievement. Most frequent 
attentlon was g11,ren to the need for security and recognition. 
Affeotion a!m aohievement reoeived less representation for two 
different reasons. The need far affeotion was emphasized through 
out the reports given to tho parents. As a result t 1 t had a gen-
eral prominenoe rathcrr than speoific mention. To help in satis-
fying the emotional need fox' aohievement J the psyoholoGists at-
tempted to prepare the dull normal ohild tOl' actual aohieve:nont 
by sUbL;e.:,"ting measures oalcula.ted to dave~op to their optimum 
the intelleoT-asl resources suoh a child possesses. 
The reoon1l.ncndl::tt1ons conoerned wi-tih the ;3oc1al weUare 
of the ohild ernphasized the importanoe of discipline. This is 
underst~ndable beth from the standpoint of its relation to the 
demands of sooiety £uld also from the fact that obedienoe and 
self-oontrol are things to be learned. Sinoe dull normal ohil-
dren learn more slowly. gr&~ter emphasis would naturally have to 
be plaoed on 188.:rni.n.6 ·th~ae trai t8. Inoreased sooial contaots 
and reoreation were frequentlY sugc;ested a.nd household chores 
were recommended to aid in the development of responsible social 
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attitudes. 
With respeot to intellectual development. emphasis was 
plaoed on special help in the basic sohool subjeots. Individual-
ized methods o:f working with the ohild were suggested so as to 
diminish emotional interferenoe with bis learning ability. 1he 
importanoe of home aid was reoognized and supplementary actiVi-
ties were suggested to help oompensate for the child IS in:ferior 
mentality. ~e majority o:f the reoommendations ooncerning 
sohool plaoement advised oontinuanoe in regular olasses. 
the measures direoted toward physioal development were 
relat1vely few. Most of them reoo~~ended SX$m1nation by a spe-
01a11st and some listed methods of reduoing physioal tension. 
Sinoe most of the olients at the Loyola Oenter were 
from parish sohools there was an insignifioant number of meas-
ures related to moral development. Some mention was made of 
the development of worthy moral attitudes and religious ideals. 
Training of th5. s kind ,vas more often brought out in the case ot 
ohildren not in parish sohools. 
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GEN.ERAL OONCLUSIONS 
1. In all, 510 sllp...gest1ons reoommended by twenty .... three 
payoholog1sts and. related to the needs of dull normal 
boys were oollected and Olassified. 
2. It was found that there were common remedia.l measures 
suggested by various psyohologists in an effort to 
promote the healthy adjustment of dull normal boys. 
While these reoommendations were not stereotypes, 
their similarity of oontent was apparenv. 
,. In terms of frequency, grea.test stress was plaoed on 
the measures aimed at the emotiona.l, s001al, and in-
telleotual development of the dull normal boy. 
4. Within eaoh category oonsiderable agreement was found 
as to specifio means of f~Tther1ng development. 
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Many children have difficulty with home discipline because they 
7e not thoroughly learned habits of obedience. As they advance in 
lrs, they come to learn these habits largely by developing right atti-
ies towards authority. The following points ordinarily prove helpful 
developing these attitudes: 
1. Commands should issue only from legitimate authority. Older sons 
or daughters and other adult relatives do not share a parent's 
rights or responsibilities. 
2. Authority, to be accepted and respected, must be exercised 
cons1stently: a) from one occasion to another; b) by agree-
ment in policy and practice between parents. 
3. Commands should be as few as can be compatible with good order. 
4. Their number can usually be reduced by making use of suggestions, 
requests, hint, established habit, praise for good behavior, etc. 
Planning and foresight can eliminate many needless orders. 
5. Children have to learn that obedience to authority is reasonable, 
and most of them will also profit much by being given a simple, 
sincere reason, suited to their years and mentality, for partic-
ular orders. 
6. Commands should be preceded by an effort to secure full inner and 
outer attention. They should then be given in a calm, business-
like way, implying that they will be accepted and carried out as 
a matter of course. Allo~ a reasonable time for compliance. 
7. Compliance should be recognized as praiseworthy. 
8. Failure to comply should be followed by a calm, business-like 
penalty without nagging or show of emotion. 
9. Minor slips may often be overlooked or handled with lightness 
of touch • 
. 0. Unfulfilled threats, severe penalties, and repeated references 
to past failures will generally do more harm than good • 
. 1. The threats and denunciations of the gentle Saviour were reserved 
for the stiff-necked, hypocritical Pharisees, who were blocking 
His work maliciously. With children He was unfailingly gentle. 
tse suggestions have been contributed and formulated by staff members 
the Loyola Center. Hundreds of parents have found them helpful. 
Charles I. Doyle, S.J. 
Director 
